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At Monymusk School we aim to create an inclusive environment to which all feel welcome, safe, and able to learn and work as effectively as possible in response to high expectations.  Key parts of that kind of ethos are the promotion of positive behaviour and working together to prevent bullying.

Promoting Positive Behaviour

Ethos

Praise, used as positive reinforcement, should move from the general to the specific as soon as possible.  It can be private or public or both, and at an appropriate level of language (for example, the overuse of ‘excellent’ and ‘fantastic’ devalues them).

Catch them being good, praise them and discuss the positive effects it has on them and others.

Encouraging responsibility at all stages, but increasing as the children progress towards Primary 7.  Examples include setting out the P.E. equipment, selling snacks, mentoring of new Primary 1 by Primary 7, supporting younger pupils during indoor intervals.

Being inclusive by taking account of the needs of all who come to the school.  Deal with differences and difficulties objectively, sensitively and calmly.

Self-esteem should be maintained.  Any consequences in response to unacceptable behaviour should not undermine self-esteem.

Deal with behaviours, not the person.

Curriculum

Set high, but attainable, expectations.

Apply formative assessment strategies as developed through ‘Assessment is for Learning’.

Provide suitably differentiated learning activities.

Build on prior learning.

Recognise and build on the pupils’ learning and achievements outwith school.

Apply the principles and practice of the thinking skills and philosophy for children to help to develop the pupils’ self awareness of their processes of learning and understanding.
Adults in School

Should be

approachable to increase the chances that people will communicate with you promptly.

aware of relevant documentation, including policies, and the range of strategies, and sources of advice, but also of the many factors which influence behaviour and are outwith our control.

calm and confident

collaborative with colleagues to share ideas and to give support.

collectively responsible for behaviour.

communicative about expectations in class, when moving through the school, at dinner time, at intervals, on school trips, at extra-curricular activities, etc..

communicative about your expectations to others as well as to pupils.

communicative with each other about pupils’ successes and needs.

communicative with parents and carers.

democratic and consultative when drawing up class and school rules with the pupils near the start of each session.

encouraging of communication from parents or carers to enable prompt intervention.

fair and just by creating the opportunity for all parties to express themselves and by actively listening to what is said.

flexible: able to respond to circumstance which may change rapidly; able to try different strategies; able to take calculated ‘risks’ to achieve success.

persistent and resilient when success takes many attempts over a longer time.

prepared adequately for their roles in school and reflect and self-evaluate to look for improvement.

realistic with regard to the rate of change in people’s behaviour.

reflective (not impulsive) and able to think though each situation carefully with regard to the appropriate response.

role models for respect and consideration, for courtesy and kindness, and for working together within the school community.

self-evaluative to identify areas of professional development.

supportive, even towards those with greater need in terms of social, emotional and behavioural difficulties and who may need you as an advocate to ensure that their needs are met.

use a sense of humour as a teaching tool and also be able to laugh with pupils and at yourself.

Whole-school approaches to promote positive behaviour

Restorative practice, including restorative conversations  Restorative approaches are built on a positive ethos in which relationships are basically sound. (appendix 1).  The aim is for the person who shows unacceptable behaviour to recognise it, acknowledge responsibility, apologise to those harmed and to make amends.  Community ties are strengthened, and empathy and conscience are developed (appendix 2).

Restorative questioning has a specific sequence for the person who has been wronged and for the person who has shown unacceptable behaviour (appendix 3).

Circle-time principles are used to support open and equal discussions with pupils.  Pupils’ views are also heard through the school council.

Partnership with parents (‘parents’ = parents, guardians and carers)  Parental viewpoints are heard through quality assurance audits, parent council meetings and individual representation.  It is recognised that it is difficult and not always possible to discuss some issues in an open forum without identifying individual pupils.

Staff must be aware of the possible sensitivities of parents with regard to behavioural issues concerning their children.  There may need to be flexibility in the timing of meetings so that prompt intervention is possible, but also so that parents may have a truly private meeting.

Other approaches  Solution-focused support, functional analysis, instrumental enrichment, video interactive guidance, and other approaches to promote positive behaviour are and will be used according to need.

Stickers and points reward systems  These could be used for specific behaviours with individual children i.e. for single, straight-forward issues.  They are regarded as a short term step towards higher order intrinsic rewards.

Individual Educational Plans and Risk Assessment  Either or both of these may become relevant for some individual pupil needs.  Before these become necessary, however, individual support will be given.

Code words  School staff will have a code word or phrase which indicates an urgent need of support when it is passes on to other staff.

Crisis & Aggression Limitation & Management (CALM) techniques  The majority of classroom and playground staff are trained in de-escalating aggressive behaviour and in physical intervention.  (Note that physical intervention is a last resort and avoidance of its use is fundamental.  See Aberdeenshire Council policy: The Use of Physical Intervention in Educational Establishments (appendix 4).

Consequences  (restorative conversations are distinct from these consequences)  Despite the best efforts of all to develop and maintain an ethos of positive, instances of unacceptable behaviour still occur.  These may vary from very low level, but sometimes persistent, distractions in class, to actions which may merit exclusion from school.

Consequences should be:
- 
fair, appropriate and proportionate

· applied as close in time to the behaviour as possible

· clearly related to the action and its effects
Consequences include:
-
parental involvement

· disappointed or disapproving look

· discussion with member of staff

· separation from group

· ‘time-out’ (by pupil request or teacher expectation)

· separation from other pupils at intervals or mealtimes or both

· completion of task(s) as ‘compensation’

· letter of apology

· introduction of home-school notebook

· withdrawal of privileges (minor to major, as appropriate – for example, helping to sell snacks, to involvements in extra-curricular activities, including weekend trips)

· warning of exclusion

· exclusion procedures of varying lengths (see Aberdeenshire Education, Learning & Leisure Service Guidelines for Parents, Guardians, Carers on Exclusion of Pupils from School

· removal from the register

Consequences which are applied depend on the nature and context of the behaviour, including the intent.

Pupils whose behaviour is being considered may be involved in discussions to decide appropriate consequences.

In Monymusk School, a small, school, the head teacher is usually aware of behavioural needs at an early stage before they become significant.

Parental involvement is a possibility at any stage based on professional judgement and awareness of previous discussions with parents.

The above list is not exclusive and other appropriate consequences may be suggested or negotiated.

Recording and reporting

Significant incidents or continual, repeated low-level behaviours should be reported to the head teacher.  The need for further recording will be discussed and implemented as appropriate.
Aggressive or violent behaviour, by pupil or adult, should be reported on the Aberdeenshire Violent Incident Report Form.

Racially-based incidents should be recorded on Aberdeenshire Council’s Racial Incident Monitoring Form.

Other Professionals

· S.E.B.D (Social Emotional and Behavioural Difficulties) staff (Alford C.S.N.)

· Family Support Worker (Alford C.S.N.)

· Aberdeenshire Council Education Psychology Service

· N.H.S. Grampian Clinical Psychology Service

· Vaughan Jennings, Aberdeenshire Council contact, ASSIST, Behaviour Support and CALM 
Accredited Trainer, Aberdeenshire Council

Resources

Better Behaviour, Better Learning 

Restorative Practice, SACRO (Safeguarding Communities – Reducing Offending)

Bill Rogers publications and DVDs.

Monymusk School Advice Sheets
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